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The Schools History Project

Set up in 1972 to bring new life to history for school students, the Schools History Project has been based at Leeds Trinity University since 1978. SHP continues to play an innovatory role in history education based on its six principles:


	•  Making history meaningful for young people

	•  Engaging in historical enquiry

	•  Developing broad and deep knowledge

	•  Studying the historic environment

	•  Promoting diversity and inclusion

	•  Supporting rigorous end enjoyable learning.



These principles are embedded in the resources which SHP produces in partnership with Hodder Education to support history at Key Stage 3, GCSE (SHP OCR B) and A level. The Schools History Project contributes to national debate about school history. It strives to challenge, support and inspire teachers through its published resources, conferences and website: http://www.schoolshistoryproject.co.uk
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Introduction

Making the most of this book



Where this book fits into your GCSE history course


The course

The GCSE history course you are following is made up of five different studies. These are shown in the table below. For each type of study you will follow one option. We have highlighted the option that this particular book helps you with.



[image: ]

OCR SHP GCSE B



	Paper 1
1 ¾ hours
	British thematic study


	•  The People’s Health

	•  Crime and Punishment

	•  Migrants to Britain



	20%



	British depth study


	•  The Norman Conquest

	•  The Elizabethans

	•  Britain in Peace and War



	20%



	Paper 2
1 hour
	History around us


	•  Any site that meets the given criteria.



	20%



	Paper 3
1 ¾ hours
	World period study


	•  Viking Expansion

	•  The Mughal Empire

	•  The Making of America



	20%



	World depth study


	•  The First Crusade

	•  The Aztecs and the Spanish Conquest

	•  Living under Nazi Rule



	20%
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The world period study

The world period study focuses on a wider world society and the unfolding story of a particularly interesting period in its history. It explores the relationship between different cultures at a time of great upheaval and considers the experiences and perspectives of different individuals and groups in the past.

As the table shows, you will be examined on your knowledge and understanding of the world period study as part of Paper 3. You can find out more about that on pages 96–103 at the back of the book.

Here is exactly what the specification requires for this world period study.
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The Making of America, 1789–1900




	Sections
	Learners should study the following content:





	America’s expansion, 1789–1838
	

	•  How and why the USA expanded, from 1789 to 1838

	•  The expansion of Southern cotton on plantations and of slavery, 1793–1838

	•  The removal of indigenous people from the East, 1830–38






	The West, 1839–60
	

	•  The culture of the Plains Indians, including a case study of the Lakota Sioux

	•  The journeys of the early migrants to California and Oregon; the Mormon settlement of Utah

	•  The nature and impact of the Californian gold rush (1848–49) and the consequences of the Pike’s Peak gold rush (1858–59)






	Civil War and Reconstruction, 1861–77
	

	•  Divisions over slavery and the causes of the Civil War

	•  The African-American experience of the Civil War, 1861–65

	•  Reconstruction and continuing limitations to African-American liberty






	Settlement and conflict on the Plains, 1861–77
	

	•  The causes and nature of white American exploitation of the Plains: railroads, ranches and cow towns

	•  Homesteaders: living and farming on the Plains

	•  The Indian Wars including Little Crow’s War (1862), Red Cloud’s War (1865–68) and the Great Sioux War (1876–77)







	American cultures, 1877–1900
	

	•  Changes to the Plains Indians’ way of life, including the impact of reservations and the destruction of the buffalo

	•  The impact of economic, social and political change on the lives of African Americans

	•  The growth of big business, cities and mass migration
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You need to understand:


	•  how and why American territory expanded, 1789–1900

	•  the relationship between this expansion and the cultures of American Indians, African Americans and white Americans.





You need to be able to:


	•  identify, describe and explain events and developments relating to these three cultures and the conflicts between them in these years.



The next two pages show how this book works.
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A note on language

For some of the events and people referred to in this book there are alternative names and terms. In some cases, terms that were previously commonly used, are now used less and are considered offensive by some people.

In this title we have updated the text to use Native Americans or Indigenous people rather than Plains Indians.

We have continued to use ‘Little Crow’s War’, ‘Red Cloud’s War’ and the ‘Great Sioux War’ as these are widely used, including in the OCR specification. However, some modern historians suggest that we shouldn’t call these ‘Indian’ wars, because it suggests that Native Americans were to blame for starting them, and as will be clear in this book, that was not the case. So we will also refer to alternative names for these wars.
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How this book works

The rest of this book (from pages 8 to 95) is carefully arranged to match what the specification requires. It does this through the following features:
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One very important final point

We have chosen enquiry questions that should help you get to the really important issues at the heart of each period you study, but you need to remember that the examiners will almost certainly ask you different questions when you take your GCSE. Don’t simply rely on the notes you made to answer the enquiry question we gave you. We give you advice on how to tackle the examination and the different sorts of question you will face on pages 96 to 103.




A new beginning
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First in Peace – an engraving by John C. McRae, c.1866


The President

This engraving shows George Washington arriving in New York City on 23 April 1789, ready to take up his position as the first ever President of the United States of America.

As Washington’s ceremonial barge is rowed gently to the waterfront, the flags fly and crowds of men, women and children cheer from the land and from ships in the harbour. There is even a canoe in the foreground carrying Native Americans, the indigenous people of America on whose lands this new nation was being formed. Washington himself stands confidently in the centre of the painting with his hat held high in response to the people’s good wishes.

Twenty years before this, George Washington had been living a comfortable life as a slave-holding landowner in Virginia, one of Britain’s thirteen American colonies. Like so many of his fellow Americans, Washington resented the heavy-handed rule of the British Parliament that allowed them little say over their own affairs. In 1775, this resentment reached a crisis and the colonists fought the British for the right to rule themselves.

On 4 July 1776, Washington was one of the American leaders who signed the famous Declaration of Independence. It opens with these words:
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We hold these truths to be self-evident, that all men are created equal … [and have] certain unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness.
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The American army, led by George Washington, finally forced the British to surrender in 1783. After another six years, here he was arriving to be sworn in as the first ever President of the United States of America.

The artist has shown this as a scene of joy, pride and hope but, as you will see, there were darker currents running through the new nation. The Declaration of Independence promised freedoms but they were not for everyone. Enslaved African Americans and women were not allowed to share in the freedoms. And Indigenous peoples would be forced to give up their lands to make way for the new nation.



The nation

Between 1783 and 1789, a group of wealthy men, who had been key in the Revolution, decided how the USA should be ruled. They became known as the ‘Founding Fathers’. They were all white and all men. Some were slaveholders. This influenced the rules they created. As well as this, they had to try to balance the desire of each state (i.e. former colony) to run its own affairs against the need for all thirteen states to gain strength by joining as one nation. They also knew that this new nation would want and need to grow.

By 1788, the Founding Fathers had agreed on the system of government for the USA. Here are some of its main features:
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1. The Constitution

The rules stating how the country should be run were written down in ‘the Constitution’. All the states in the USA agreed to follow the rules in the Constitution. In case they had missed anything, the Founding Fathers allowed it to be amended (changed) later.

2. The Congress

This was made up of people elected from each state. It passed laws.

3. The President

The USA did not want a king. Instead there would be a president, elected every four years, who could propose or block laws. The President had to serve the people by looking after matters that affected the whole nation.

4. The Supreme Court

This court heard the nation’s most difficult law cases and could decide if new laws fitted with the Constitution.

5. The states

These were areas that were well-populated and had a settled form of government. They had their own government and governor, elected by people living in the state. They could make their own laws as long as they did not go against the Constitution (this was tested by the Supreme Court). State voters could also vote in national elections and send representatives to Congress. This allowed them to shape the laws made for the whole country.

6. The territories

These were areas of land without enough people or stability to become a state. Each territory was ruled by a territorial governor appointed by Congress. People living in a territory could not vote in national elections or send representatives to Congress until Congress and the President agreed to let them enter the Union as a full state.
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The people


White Americans

The painting on page 6 is filled with these. They or their forefathers had come to America from Britain or other parts of northern Europe. People could claim to be citizens of the USA if they were free, white and ‘of good character’. Voting rights were connected to owning property, but because most white people owned their own land, between 60 and 90 per cent of white males could vote in the USA. Women, non-citizens and enslaved people in the USA could not vote at all.



Native Americans

The painting shows a few of these. There were many Native American tribes and the Constitution accepted these as nations in their own right. Congress could make treaties with them.

White settlers in the territories often came into conflict with Indians whose lands they tried to farm. Indians could vote, but only if they paid US taxes. The US government made treaties to get access to Native American lands but these treaties usually favoured the USA and were often broken by the USA.

In the 18th and 19th centuries, Native Americans were usually referred to as ‘Indians’ by white Americans.



Black Americans

Just one black face appears in the painting, hidden in the top-right corner.

In 1789, the vast majority of the 694,000 African Americans (also called black Americans) lived as slaves in the Southern states. They had no right to vote.

The Founding Fathers considered banning slavery in the new USA. However, many were slaveholders themselves so they did not ban slavery in 1789. This decision caused enormous conflict in the next century and beyond.








1 Growing pains

What tensions arose as the USA grew, 1789–1838?
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The Cumberland Gap in the Appalachian Mountains of North America. It was through this mountain pass that the first settlers moved west in the 1770s

The history of America is often told as a story of movement, of feet tramping from place to place, of people striking out to build a new future. For over 150 years, however, the first inhabitants of England’s colonies in North America lived only in the East, in the land between the Atlantic Ocean and the system of mountain ranges known as the Appalachians. These mountains, together with French and Spanish lands in the South and West, made a natural barrier to any movement westwards.

In the 1770s, however, some American colonists were looking to settle on Native American lands beyond the Appalachians. The British did not approve of this, but after 1789 the new US government encouraged the colonisation of lands west of the Appalachians.


Two views of America’s expansion


	•  Until quite recently, the history of this growth of the United States of America was generally told as a positive story. Americans saw themselves as pioneers, moving out to settle and tame a continent, bringing trade and helping to make the land useful. In this version of events, Americans went to claim land for their new nation, to spread the Christian religion and to bring freedom to all.

	•  More recent historians, including Native American historians, have challenged this rosy picture of US expansion. They point out that, as the US colonised North America, it brought great destruction. In order to claim land, indigenous peoples were forcibly removed from their homes. These historians also argue that the wealth which allowed the new nation to expand was created on the backs of enslaved men and women who fuelled America’s booming cotton industry. It was a story of tension, pain and suffering.
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North America
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The Enquiry

In just 50 years, between 1789 and 1838, the United States expanded rapidly, claiming land and forming new states in territories west of the Appalachian Mountains. By 1838, it grew to cover nearly half of the continent of North America. The number of states doubled from 13 to 26. Much of this land was taken through direct conflict with the indigenous peoples already living there. Other land was acquired from the Spanish in the south, the French in the west and the British in the north.

In this Enquiry you will try to unpick the tensions which were created as the United States began its growth from a struggling new nation, to one of the largest and most important countries in the world, filling much of the land shown in the map on page 8.

You will focus on three important developments:


	1  Expansion: how and why America expanded after the War of Independence in the period between 1789 and 1838.

	2  Exploitation: how and why slavery became the backbone of America’s wealth between 1793 and 1838.

	3  Expulsion: how and why the indigenous peoples of the eastern USA were moved to new lands between 1830 and 1838.



As you learn about these three developments, you will need to identify tensions or ‘growing pains’ that the new nation experienced as it increased so rapidly in these years. Make notes in a table like this:
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Your final challenge will include using your notes to annotate a simple map of the United States, as if for use in a textbook like this. It will have the heading, ‘The growing pains of the USA, 1789–1838’.

[image: ]






Expansion: Colonising new lands, 1789–1838

As the map below clearly shows, the years between 1789 and 1838 saw enormous changes in North America. In particular, the United States pushed westwards taking over lands which were already occupied by indigenous peoples. As you will learn, the growth revealed significant tensions within the new, young nation.
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Record

As you read pages 10–13 you should add your first entries to your list of the USA’s ‘growing pains’ (see page 9).

[image: ]
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Reflect

Study the map below.


	1  Which states were added to the Union (the United States) between 1789 and 1838?

	2  Do you think growing so far and so fast would make it more or less likely that the nation would experience tensions and ‘growing pains’?
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North America, 1789–1838


Indigenous peoples

During the American War of Independence, many indigenous peoples who lived in the lands to the northwest of the original 13 colonies supported the British side. These Native nations, such as the Iroquois and Miami, knew that the British had agreed not to expand their American colonies into lands occupied by indigenous peoples. In 1783, however, the British lost the war and, as part of the peace treaty, they handed over 230 million acres of Native American lands to the newly created United States of America (see the yellow shading on the map on page 10).

Native American peoples whose lands were given away were extremely angry that the British. They had effectively been placed under the rule of the new United States Government.

The US Government called the lands to the north of the River Ohio the ‘Northwest Territory’. The lands to the south of the Ohio were called the ‘Southwest Territory’. In the Southwest Territory, frontiersmen set up farms on Native American lands west of Virginia and the Carolinas even before the War of Independence. This was one reason why so many Native American peoples supported the British against the Americans.

Once the frontiersmen had set up farms, they demanded that the Government help to defend them against attack from the indigenous peoples who already lived there. When no help was given, the settlers attacked the indigenous populations themselves, leading to bloody conflicts.


Defeat and dispossession

When he became president in 1789, George Washington believed that there was a real possibility that some of the indigenous peoples in the Northwest Territory might attack the United States. He was especially worried that Britain might support such an attack, hoping to win American lands back for the British Crown.

From 1791, Washington put 80 per cent of his government budget into a huge campaign against the Northwestern Confederacy of indigenous peoples. This included the Cherokee, Iroquois, Miami, Ojibwe, and others. Despite many victories, in 1794 the Northwestern Confederacy was defeated at the Battle of Fallen Timbers and a year later their leaders agreed to the Treaty of Greenville. This allowed the USA to take vast areas of the Northwest Territory under its control and even more settlers moved there. Eventually, the different areas of land became full states and joined the Union. Ohio, Indiana, Illinois and Michigan were all formed out of the northwestern lands between 1803 and 1837. In the Southwest Territory, the new states of Kentucky, Tennessee, Mississippi and Alabama were added by 1819.

As the USA expanded, Native American peoples such as the Ojibwe, Lakota Sioux and Dakota were forced to move westwards into regions already occupied by other indigenous peoples.
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Reflect

What part did the following play in creating tensions in the United States between 1783 and 1795?


	1  The British

	2  Early settlers

	3  George Washington



[image: ]





[image: ]
A painting of the Treaty of Greenville, 1795. During the treaty Native people such as the Delaware were forced to give up land to the US for settlement.
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An engraving of a settler’s small farm and cabin in Ohio, from a travel book published in 1826. The French author, Georges Collot, wrote the book about his journey along the Ohio River in 1796



Land and democracy

The United States was a huge experiment in seeing whether democracy could work. Thomas Jefferson, the third President of the USA (1801–09), believed that the ideal democratic American was a ‘yeoman farmer’ who owned his own piece of land and could provide for himself. He argued that such people would make more sensible democratic decisions than those who had no property or land and who had nothing to lose by voting for extreme ideas.

It was Jefferson who, before he was president, helped to set up the Northwest and Southwest Territories. He also created systems to divide and sell this land as quickly as possible. The territories were divided up into a neat grid of six-mile squares. Each of these was then divided into 36 sections of 640 acres each. Each acre was to be sold for $1–2, but the Government would only sell whole sections of 640 acres at
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Thomas Jefferson, painted by Rembrandt Peale, 1800
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	1  What is meant by the term ‘yeoman farmer’?

	2  Why did Jefferson think land was so important to democracy?
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Land and profit
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Land and trade




Lewis and Clark
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This image from 1939 portrays Lewis, Clark and Sacagawea. It tries to show this as a heroic exploration but the reality for native peoples was very different.
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Exploitation: Cotton plantations and slavery, 1793–1838
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A coffle of enslaved people being taken to Kentucky c.1820, from a book published in 1836


Divisions over slavery
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New opportunities in the new territories



	•  Some in the North wanted the US Government to ban slavery completely. Others simply wanted to restrict slavery to states where it already existed. They believed it would die out as America grew.

	•  Many white Southerners insisted that slavery must be allowed to spread into all new American lands. The Constitution said that the Government must not take any person’s property unless they had broken the law. As the law said, enslaved people were the property of their holders, Southerners argued that the US Government could not legally end slavery.
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Territories opened by the US government for colonisation by 1790
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The growth of slavery, 1793–1820
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The ‘cotton gin’
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An engraving showing the value of Eli Whitney’s cotton gin, late eighteenth century



The Louisiana Purchase and the ‘Cotton Kingdom’
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New Orleans in 1834, showing steam boats bringing cotton and sailing ships taking it away
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	1  Why was slavery growing so quickly in the USA by 1820?

	2  How does the Deep South’s nickname of ‘Cotton Kingdom’ reveal a tension within the USA?
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The ‘Missouri Compromise’, 1820




	•  Slavery was to be allowed in the land that became the new state of Missouri in 1821 and in the area south of its border as far as Spanish territory.

	•  Any new states that might be created to the north and west of that line would not allow slavery.

	•  To balance the new slave state of Missouri, the free state of Maine joined the USA in 1820.
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The ‘Missouri Compromise’ of 1820



Troubles grow
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Map showing the number of enslaved people in the USA and where they lived by 1830. The division between the North and the South is clear


Growing fears about slavery





Growing opposition to slavery – the ‘abolitionists’
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	•  Most abolitionists believed slavery was simply wrong and must be ended peacefully.

	•  Some abolitionists had no deep objection to slavery but simply disliked the interference of Southerners. A federal (nation-wide) law of 1793 said that any black American in the North could be sent to the South if a judge agreed that the person was a runaway slave. Most Northern states then passed their own local laws saying that a full jury, not just a judge, should decide if the person truly was a runaway. Southern slave holders complained bitterly. Some Northerners became abolitionists just because they were angry with the South for trying to interfere with Northern state laws.

	•  Some abolitionists wanted to free the slaves and then send all black Americans to Africa. Based on racist fears, many US citizens feared what might happen to the USA if too many slaves were set free or if they simply rose up in rebellion. In 1817, some Northerners set up a Colonization Society. This aimed to send freed slaves to a new home far away in Africa, even though the vast majority had lived their whole life in America. Although many in the Colonization Society were abolitionists, they believed that these black people did not belong in American society. The debates over slavery revealed that people could oppose holding slaves and still have racist views.

	•  Some abolitionists wanted to stir up violent slave revolts in the South. In 1829, a black abolitionist, David Walker, published a pamphlet that called for slaves to rise up against those who tried to enslave them. Walker’s essays began turning up on Southern plantations in early 1830 and anyone found with a copy was put to death. Actions like this made other Northerners who objected to slavery view these abolitionists as dangerous extremists.



[image: ]






[image: ]



[image: ]






Growing dependency on slavery
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A slave auction in New Orleans, 1831


	•  Cotton and other goods produced by enslaved people helped to make Northern factories and other businesses profitable.

	•  Land speculators, often from the North, bought land in the new territories in the hope of making big profits. Most made a profit by selling the land on to wealthy, white investors. These investors would then employ people to run their plantations for them so the landowners often never even went to the Deep South. It was very easy for them not to think about how enslaved people were treated. The more money they invested, the more slave holders searched for new land for their plantations and their slaves. The years 1829–37, in particular, saw wild investment as slavery spread faster than ever before.






Growing power from slavery
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Expulsion: The forcible removal of indigenous peoples, 1830–38
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A map showing indigenous peoples and nations of North America c.1829


Indigenous peoples’ responses to settlement, 1789–1829






The ‘Five Civilised Tribes’
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Benjamin Hawkins and Creek Indians, painted in 1805. He is teaching the Indians how to use a plough
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The Indian Removal Act, 1830
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President Andrew Jackson
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Native American resistance, 1830–38




Seminole wars






Creek revenge
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An 1835 attack by Seminole on an American fort. Painted by George Catlin, c.1845
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Cherokee tears
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The Trail of Tears, painted by Robert Lindneux in 1942
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	1  Make your own very simple outline version of the map on page 10. Include only those features that you think are most important in telling the story of the USA’s ‘growing pains’ in the years between 1789 and 1838.

	2  Around the map, write brief notes about some of the most significant tensions that the new nation experienced in those years and what caused them. Draw lines to link these notes with relevant places on the map.

	3  Underneath your map, write a paragraph to explain what you think was the single most important cause of the USA’s ‘growing pains’, 1789–1838.
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	1  He would often tell the story of enslaved people’s lives almost as if they were characters in a novel, but making sure he based everything on the mass of evidence he had studied.

	2  He would organise each chapter around a different part of the human body that would reflect aspects of slave life. The first chapter, for example, is called ‘Feet’. In it, Baptist tells the story of how Africans were brought to America and how slaves were sold and moved from place to place like farm animals.
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Enslaved people in a cotton field, c.1860
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An enslaved man from a Louisiana cotton plantation, who had been whipped by his owner, Captain John Lyon. Photographed c.1860
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An enslaved family, c.1860. It is impossible to know if these were all blood relatives
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Enquiries

The book is largely taken up with five ‘enquiries’.
Each enquiry sets you a challenge in the form of an
overarching question.

The first two pages of the enquiry set up the
challenge and give you a clear sense of what you will
need to do to work out your answer to the main
question. You will find the instructions set out in ‘The
Enquiry’ box, on a blue background, as in this example.
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Record tasks

From that point, the enquiry is divided into three
sections. These match the bullet points shown in the
specification on page 3. You can tell when you are
starting a new section as it will start with a large
coloured heading like the one shown here. Throughout
each section there are ‘Record' tasks, where you will be
asked to record ideas and information that will help
you make up your mind about the overarching enquiry
question later on. You can see an example of these
‘Record' instructions here. They will always be in blue
text with blue lines above and below them.
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Review tasks

Each enquiry ends by asking you to review what you
have been learning and use it to answer the
overarching question in some way. Sometimes you
simply answer that one question. Sometimes you will
need to do two or three tasks that each tackle some
aspect of the main question. The important point is
that you should be able to use the ideas and evidence
you have been building up through the enquiry to
support your answer.
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Reflect tasks
At regular intervals we will set a ‘Reflect’ task to
prompt you to think carefully about what you are
reading. They will look like the example shown here.
These Reflect tasks help you to check that what you
are reading is making sense and to see how it connects
with what you have already learned. You do not need to
write down the ideas that you think of when you
‘reflect, but the ideas you get may help you when you
reach the next Record instruction.
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Closer looks

Between the enquiries you will find pages that provide
a ‘closer look’ at some aspect of the theme or period
you are studying. These will often give you a chance
to find out more about the issue you have just been
studying in the previous enquiry, although they may
sometimes look ahead to the next enquiry.

‘We may not include any tasks within these ‘closer
looks’ but, as you read them, keep thinking of what
they add to your knowledge and understanding. We
think they add some intriguing insights.
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